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Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should have a discussion with the client using the skill of effective social reinforcement.

Use the following scenario to serve as the basis of the interaction.  Once the first corrections professional gets feedback from the facilitator, rotate roles until every person has had an opportunity to be the corrections professional.

Joe Smith reports to the office on time.  He reports that he got into a fight with his girlfriend this weekend but it was only a verbal argument.  He reports that he used a “time-out” technique he learned in his DV group to diffuse the situation and make sure it didn’t get physical.  He is proud of himself for doing this but still feels a bit conflicted like he “ran” from a confrontation with his girlfriend.

Remember the steps to effective social reinforcement:

1.	Immediately tell the client that you like what she/he did or said.

2.	Tell the client why you like what she/he did or said (be specific).

3.	The emphasis given should be distinguishable from background support normally afforded to clients.  

4.	Explore with the client the short and long term consequences of continuing to engage in that behavior.  

5.	Use a variety of social reinforcers.

6.	Pair your verbal reinforcement with some other reinforcer.  
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 Effective Disapproval

Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should have a discussion with the client using the skill of effective disapproval.  

Use the following scenario to serve as the basis of the interaction.  Once the first corrections professional gets feedback from the facilitator, rotate roles until every person has had an opportunity to be the corrections professional.

John Smith reports to the office on time.  He reports that he quit his job and began hanging around some of his old friends.  Upon further questioning, he stated he began hanging around his old friends again because they kept bugging him to hangout.  He also indicated that it was his friends’ idea that he quit his job after they stayed up late drinking one night).  He said he is just taking a break and will “get back to it” in a few weeks.  He just wants to take some time off to relax and enjoy himself.

Remember the steps to effective disapproval: 

1.	Immediately tell the client that you did not like the type of behavior or speech just exhibited by the client.

2.	Explain why you did not like what the client said or did (provide specific reasons).

3.	Explore with the client the short and long term consequences of continuing to engage in that behavior.  

4.	Discuss and identify pro-social alternatives that could be used in place of the unacceptable behavior.
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 Effective Use of Authority

Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should have a discussion with the client using the skill of effective use of authority.  

Use the following scenario to serve as the basis of the interaction.  Once the first corrections professional gets feedback from the facilitator, rotate roles until every person has had an opportunity to be the corrections professional.

Bill Smith reports to the office two days late.  Bill has failed to make contact with a substance abuse provider to schedule an assessment and says he probably isn’t going to do that even though it is a court ordered condition of probation.  

Remember the steps to effective use of authority: 

1.	Focus message on behavior and not the client.

2.	Be direct and specific concerning demands.  

3.	Use your normal voice.  Do not yell and scream!!!

4.	Specify choice and attendant consequences—this is a big one!  Do not use doomsday ultimatums.

5.	Give encouraging messages.  

6.	Support words with action.  Follow through!

7.	Provide respectful guidance towards compliance.

8.	Look for good things too! Don’t just be compliance monitors.

9.	Reward or praise compliance.	








[bookmark: _Toc198970301]Effective Use of Authority, Disapproval, and Reinforcement

Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should have a discussion with the client using the skills of effective reinforcement, effective disapproval, and effective use of authority.  See the previous exercises for the steps to each skill.  

Use the following scenarios to serve as the basis of the interactions.  Once the first corrections professional gets feedback from the facilitator, rotate roles until every person has had an opportunity to be the corrections professional.  After each trainee has had an opportunity to work through scenario 1 as the corrections professional, go on to the next scenario.

Scenario 1

Mark Smith comes into the office and has maintained employment now for six months.  This is the longest period of time he has held a job.  He still won’t make restitution payments.  He says he “doesn’t feel like it” and it is “not fair” that he has to pay back the insurance company.  During the last visit he was told to pay on his restitution and bring verification to this appointment.  

Scenario 2

Pat Smith shows up on time for the scheduled office visit.  Pat quit her job as she decided she didn’t like it and would be finding another one.  She is not sure when she will start looking for a new job, but is not worried about it.  Obtaining and maintaining employment is a condition of probation.  

Scenario 3

You arrive at a client’s home for a field visit.  You are glad to see that the client is there as it is past curfew but she refuses to let you in the house.  You have a discussion with her there at her house and she still refuses to let you in.  A few days later she comes to your office as reported and you revisit the issue.  
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Sample Behavioral Contract

By agreeing to the terms and conditions of this contingency contract, all parties understand and accept that they are bound by the contract and are not free to vary from the terms and conditions. 

SECTION TO BE COMPLETED BY THE CLIENT

I, ________________________ (Client), enter into the following contingency contract in order to create and maintain order and harmony on Pod A.  This contract will be reviewed _____ days from the date of signing, at which time it is subject to either being continued or renegotiated.

I, ________________________ (Client), agree that I will perform the following behavior:

	[INSERT TARGET BEHAVIOR HERE.]

I, _________________________ (Client), also agree that I will receive the following consequences if I choose to violate the contract by failing to perform the behaviors as described above:

	[INSERT PENALTIES OR LOSS OF PRIVILEGES HERE.]

I, _________________________ (Corrections Professional), agree that if __________________________ (Client) performs the behaviors as described above, he will earn the following reinforcers in addition to avoiding any of the negative consequences as outlined above:

	[INSERT REINFORCERS TO BE EARNED HERE.]

Both parties acknowledge that this contract is entered into voluntarily and that the terms and conditions will be respected.  If performance is accomplished, the Case Manager agrees that the Resident shall not be denied privileges or receive other consequences.

______________________________   		_______________
Client  						Date

______________________________   		_______________
Staff		 					Date

______________________________   		_______________
Witness 						Date
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Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should select a skill card. Take a few moments to familiarize yourself with the skill steps, and then teach the client the skill. Be certain to begin this session with a discussion of the benefits associated with using this particular skill. Then model and the skill for the client and facilitate an opportunity for role playing/behavioral rehearsal. The observer should provide feedback to the corrections professional after each turn. Be certain that the corrections professional follows the guidelines for the effective use of modeling/structured skill building.

[bookmark: _Toc198970304] Cognitive Restructuring

Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should have a discussion with the client teaching the behavioral chain.   For this scenario assume you have met with this client several times and have already established good rapport.  

The observer should look to see that the following areas are covered:

1.	External cues (what they are and why they are important—people, places, and things but they don’t control me and I can’t control them).

2.	Internal cues (what they are and why they are important—thoughts, feelings, beliefs, attitudes and I can control and should).

3.	Behavior—actions that I do and that are inside my head—I control this too.

4.	Consequences (internal and external)—reinforcement or punishment and there are both internal and external.  

5.	Use the handout to help walk the offender through understanding this process.  
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Tapes and Counters

Tapes are simply automatic thoughts, attitudes, values and beliefs that we might have which make criminal behavior okay.  These tapes can be in direct support of criminal behavior (e.g. it is okay to beat someone over the head when you are angry at them) or indirectly by neutralizing the criminal behavior (stealing isn’t okay but I stole from a car dealership and they have insurance to cover the loss).  Neutralizations work to remove or lessen the guilt someone might feel for engaging in criminal behavior.  These tapes can be categorized into two categories—Neutralizations and Macho Man Violence.  


1.  Neutralizations (Sykes and Matza, 1957):

· Denial of Responsibility: Criminal acts are due to factors beyond the control of the individual; thus, the individual is guilt free to act.

· I was under the influence.
· She made me do it.
· I had no control…my response was automatic.

· Denial of Injury: Admits responsibility for the act, but minimizes the extent of harm or denies any harm

· They have insurance.
· The store over charges.
· No harm no foul.

· Denial of the Victim: Reverses the role of offender and victim by blaming the victim

· He had it coming to him.
· She pushed me first.
· I didn’t steal the cars from a person I stole them from a dealership.
· Yeah, well what about me?

· “System Bashing”: Those who disapprove of the offender’s acts are defined as immoral, hypocritical, or criminal themselves.

· Laws just protect the rich.
· The system sucks.
· They all break the rules too.
· Cops speed too.
· They’re out to get me.



· Appeal to Higher Loyalties: “Live by a different code” – the demands of larger society are sacrificed for the demands of more immediate loyalties.

· Yes I was dealing but I had to support my family.
· I did it for the gang.
· Nobody disrespects my woman, man, etc.

2.  Macho Violence

This system of attitudes promotes aggressive approaches to resolving conflicts and rejects conventional ways of interacting with others.  Some examples of tapes you might hear are those that support the use of violence, aggression, and intimidation.  Other tapes would define conventional methods of interpersonal interaction as weak and useless.  Focus is on being tough, a rebel, exerting power and control over situations, and uncaring.  

· I do whatever I want when I want.
· You can’t hurt me.
· I never apologize for anything.
· I earned my reputation so you will respect me.
· Don’t disrespect me or you will pay the price.
· Fighting is just part of life.
· There is nothing wrong with fighting.
· I’m not afraid of death.
· I don’t care….do whatever you want to me.
· I don’t need anyone, I am a loner.
· You can’t break me.  I don’t rollover for anyone.
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[bookmark: _Toc198970151][bookmark: _Toc198970275][bookmark: _Toc198970307]
Every behavior is preceded by what is known as a “tape”. We think negatively about ourselves, others, or the system. What makes us different is that our tapes are not as frequent, as fundamental, or as antisocial as the tapes that offenders have. As a result, our behavior is less antisocial and more prosocial than our clients. Countering your own tapes can be difficult.
Write out 5 of your own tapes, label them, and try to generate counters for them. 

	TAPE
	COUNTER

	

1.

Label:
	A:


B:

	

2.

Label:
	A:


B:

	

3.

Label:
	A:


B:

	

4.

Label:
	A:


B:

	

5.

Label:
	A:


B:
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Write out 5 “tapes” of the offenders you deal with. Once you done, pass the sheet to your right, and that person will label tape #1 (i.e., is it a neutralization, macho man, boo-hoo, system bashing tape?) and generate a counter. Once this is done, he/she passes the sheet to the person on the right. That person then labels and generates the counter for the next tape (#2). Continue this process until all five tapes have been countered. After you get your sheet back, discuss the labels and counters in your group. Provide each other feedback on the counter: Does it tackle the tape? Does it have a specific concrete “To Do” action? 

	TAPE
	COUNTER

	
1.

Label:
	A:

B:

	
2.

Label:
	A:

B:

	
3.

Label:
	A:

B:

	
4.

Label:
	A:

B:

	
5.

Label:
	A:

B:
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Break into groups of three—one observer, one client, and one corrections professional.  The corrections professional should have a discussion with the client teaching the behavioral chain, tapes, and counters, and walk the client through a few examples that he/she can relate to.  For this exercise you should review steps 1-5 in Exercise 8.1 with the client and also cover tapes and counters.  

Scenario

Mary Smith comes in and states that she got really angry at someone on the way in for cutting her off in traffic.  She ended up getting out of her car at the next traffic light and yelling at the person (calling the other woman names, swearing at her, and threatening her).  Mary further states that she wouldn’t have really done anything to the other woman.  At the time it made her feel good to yell at her but now she feels a bit ashamed.  Mary says she has always had a problem controlling herself when she gets angry.
[bookmark: _Toc198970310]
Steps of Problem Solving


1.	Stop and Think and Identify the Problem

How does the client know when he/she has a problem?  Discuss some signs or cues that might alert the client that they are facing a problem.

2.	Clarify Goals

Help the client determine what exactly he/she wants to happen in the situation and what is best for him/her and everyone involved.

3.	Generate Alternative Solutions

During this step, brainstorm with the client for possible solutions to the problem.  Simply create a list of actions.  It is important that all ideas be accepted without judgment.

4.	Evaluate

Review all the alternatives generated in Step 3 and discuss the possible short-term and long-term consequences of each alternative.

5.	Implement the plan

Have the client develop concrete action steps and role-play the plan.  Clients should use this plan between group sessions.

6.	Evaluate the plan

Once the participant has tried the plan, he/she will need to determine whether or not it is “working”.  Discuss some ways to evaluate and modify the plan that was implemented in Step 5. 
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 Problem Solving Skills

Break into groups of three—one observer, one client, and one corrections professional.  During a discussion with the client, the corrections professional should teach the client to use problem solving skills by applying it to the situation reported by the client.  Think about what new skills the client can use and try out.  

Use the following scenarios to serve as the basis of the interactions.  Once the first corrections professional gets feedback from the observer, rotate roles until every person has had an opportunity to be the corrections professional.   After each trainee has had an opportunity to work through scenario 1 as the corrections professional, go on to the next scenario.


Scenario 1

Bob Smith comes into the office and reports that he has been having a problem with a coworker.  This guy at work thinks he is the boss and is always telling Bob what to do.  Bob usually listens to the guy for a while until he becomes frustrated then he gets into a verbal argument with the guy.  It usually ends up in name calling and getting in each others face.  

Scenario 2

Bill Smith comes in to the office and states that he got into an argument with some guy in a bar (this is an acquaintance that he has known for years).  As it turns out, the acquaintance is bugging Bill’s girlfriend when they go to the bar for drinks on the weekend.  Bill is a bit worried because it almost became a physical fight last time.  Bill’s wife says he is overreacting.  

Scenario 3

Joan Smith came by for an unscheduled office visit.  Joan came by because she is having a lot of difficulty refraining from drug use when she hangs out with her drug using friends and/or family.  She is concerned about her own drug use when she is with them.
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  Problem Solving Skills

Repeat the same scenarios in exercise 9.1 but now focus on the internal cues (tapes) as the “problem” and walk through some different internal cues that each client might develop (counters) to resolve the problems.    

Scenario 1

Bob Smith comes into the office and reports that he has been having a problem with a coworker.  This guy at work thinks he is the boss and is always telling Bob what to do.  Bob usually listens to the guy for a while until he becomes frustrated then he gets into a verbal argument with the guy.  It usually ends up in name calling and getting in each others face.  

Scenario 2

Bill Smith comes in to the office and states that he got into an argument with some guy in a bar (this is an acquaintance that he has known for years).  As it turns out, the acquaintance is bugging Bill’s girlfriend when they go to the bar for drinks on the weekend.  Bill is a bit worried because it almost became a physical fight last time.  Bill’s wife says he is overreacting.  

Scenario 3

Joan Smith came by for an unscheduled office visit.  Joan came by because she is having a lot of difficulty refraining from drug use when she hangs out with her drug using friends and/or family.  She is concerned about her own drug use when she is with them.
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